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ed for this purpose. A 1-page self-critique of the videotaped
presentation is due the next class period or, for students
who present the last day of the semester, within two days.
At the end of each presentation day, the instructor facili-
tates a 5-10 minute discussion of the overall presentation-
al strengths and challenges encountered in the day's pre-
sentations. After aU of the presentations have been made,
the instructor facilitates a discussion of overall aspects of
presentational speaking that students noticed as most
important to success.

Appraisal
Students find this assignment rewarding and valuable,

but also very challenging. In fact, many claim that it is the
most difficult assignment they complete in the organiza-
tional communication curriculum, yet the most relevant
and valuable in preparing them for a career in the commu-
nication field. Some students feel overwhelmed. Many have
difficulty selecting and narrowing the topic. Others strug-
gle with organizing vast amounts of information. Almost aU
students report intense feelings of accountability because
they know that the organizational contact person, often
their supervisor, is counting on them to deliver a superb
product.

The activity makes a significant contribution to devel-
opment of students' written and oral communication com-
petence. Specifically, the assignment provides the opportu-
nity for students to develop and demonstrate (1) clarity of
writing and speaking; (2) professionahsm and appropri-
ateness in business writing, presentational speaking, and
interpersonal communication witb professionals in the
workplace; (3) proficiency in researchhig, structurhig, and
supporting arguments with relevant and adequate evi-
dence; and (4) competence in developing an effective mes-
sage for a particular audience.

Many of the proposals are actually adopted within the
organization. For example, a restaurant is now offering
delivery service of take-out food to three surrounding
hotels, a foster care organization now has a training pro-
gram to prepare 17-year-old foster children for independ-
ent livhig, and a strip mall now has a bushiess owner's
association. Several of the proposals have led to job offers
or promotions.

Some limitations that occasionally occur with this activ-
ity include organizational contact persons who do not fully
cooperate, difficulty scheduling interviews, failure of the
organization to provide promised information, inability to
obtain sensitive information, and unexpected changes hi
personnel or job duties of the contact person or the stu-
dent. Nonetheless, students find value hi working through
these real-world challenges.
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Persuasion and Protest
IVIusic

Objective: To determine functions of persuasive mes-
sages through case studies of social protest music.

Course: Persuasion

While most Americans believe "other people" are influ-
enced by persuasive appeals, they often reject the power of
such messages to influence their own attitudes and behav-
iors (Alter, 1985). It is not surprising many of today's stu-
dents, as children of the consumer age, consider them-
selves to be savvy about persuasive communication prac-
tices and, therefore, somewhat immune to the messages of
advertisers, pohticians, and other professional communi-
cators. The purpose of this activity is to increase students'
awareness of how they can be influenced by persuasive
messages and to provide them with a framework for criti-
cally examining the persuasive process through music.
Specifically, this assignment focuses on the functions of
persuasive messages and the relationship between per-
suasive messages and the contexts in which they occur.
The persuasive messages used in this assignment are not
found in the ads or political speeches to which stu-
dents believe they are immune, but in music, which
they may not perceive as an explicitly persuasive
form of communication.

Frank Zappa observed that many youth are loyal to nei-
ther "flag, country or doctrine, but only to music" (Kofsky,
1969, p. 256). His observation is confirmed by surveys of
students' interests and aspirations conducted by myself at
the beginning of each semester. These sui-veys report a sig-
nificant interest in music among students despite differ-
ences in academic majors, class standings, and grade
point averages. Some play instruments, some follow spe-
cific bands across the country, some download MP3 files;
many engage in all three endeavors. The following activity
incorporates students' interest in music to increase their
understanding of the persuasive process.

The Activity
This activity is conducted in two parts. Part I is a read-

ing assignment and class discussion; Part II is an individ-
ual research and oral presentation. Students are given the
assignment at least three weeks before the oral presenta-
tion is due to allow adequate preparation time. Instructors
desiring a more extensive assignment can assign a wi-itten
research paper in addition to the oral presentation and
weigh the assignment more heavily.
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Part I: Reading assignment and class discussion. The
reading assignment for this activity is "Music and Social
Movements" (Stewart, Smith, & Denton, 2001). The chapter
is 24 pages in length and is assigned as an overnight read-
hig. This reading is sufficient for the activity, although a
more extensive focus on persuasion and social movements
could utilize additional material from the same hook. The
purpose of the reading assignment is to introduce students
to the idea that songs can serve as persuasive messages, to
identify persuasive functions of social protest songs, and
to demonstrate how those functions are fulfilled through
examples of specific songs. In addition, the chapter serves
as a model for the analysis portion of students' oral pre-
sentations. Typically, the reading and discussion portion of
the assignment takes one week of class time.

For the purpose of this assignment, a social protest song
is defined as a song that identifies a social prohlem and/or
calls for action in response to a social prohlem. Stewart et
al. (2001) argue that social protest songs are Important to
all stages of a social movement and serve six persuasive
functions. These functions are: (1) informhig audiences
ahout the past, present, and future of social prohlems (for
example, the woman's suffrage song "Don't I Wish I Was a
Single Girl Again" details the lack of rights for married
women in the late nineteenth century); (2) estahhshing
and/or defending the self-identity and self-worth of those
associated with the cause, especially those who are "vic-
tims" of circumstances related to the social concern (for
example, the song "Over 65" counteracts negative stereo-
types of senior citizens; (3) estahhshing the legitimacy of a
movement by associating it with authoritative rehgious,
social, and pohtical institutions or values (for example, the
song "Casey Jones" identifies the lahor movement with
patriotism); (4) prescribing solutions and/or making
demands regarding the social problem (for example, the
anti-nuclear song "No Seabrook" calls for an end to the
construction of nuclear power plants); (5) promoting cohe-
sion and camaraderie among those involved in the move-
ment (for example, the labor song that encourages
"Solidarity Forever"); and (6) urging specific actions such
as picketing or voting (for example, the slave song "Follow
the Drinking Gourd" provided specific directions for escap-
ing through the Underground Railroad).

Because the information in this chapter provides stu-
dents with the foundation for the analysis portion of the
oral presentation, it is important that they fully under-
stand the material. One or two class periods are devoted
to discussing the material. To facilitate class discussion
and ensure student understanding of the information and
concepts, the following questions can be asked: (1) Why do
advocates of social change need to fulfill the various func-
tions identified in the readings?, (2) In your opinion, are
there persuasive functions other than those identified in
the reading that music might fulfill?, and (3) Could the use
of a song by a social movement hurt rather than help its
persuasive goals? Why or why not?

Part II: Research and oral presentation. This portion of

the assignment requires an 8-10 minute individual oral
presentation of a social protest song as a case study of the ^ ^
persuasive functions of music in social movements. The fj^
oral presentations involve a second week, depending on
the number of students enrolled in the class and the length
of class periods. To provide adequate time for oral presen-
tations, this assignment works best with classes of 20 stu-
dents or less. However, the activity can be adapted to larg-
er classes. For example, the oral presentation can be
changed from an individual assignment to a group (2-3 stu-
dents) assignment. The oral presentation consists of three
types of Information: (1) a provision of background or con-
textual material, (2) a recording of the song and transcript
of the lyrics, and (3) an analysis of the persuasive func-
tions of the song. Students report on a social protest song
that they have chosen. The reading assignment provides
several examples of protest songs or students may identi-
fy a song not included in the readings. To eliminate the
possibility of two students reporting on the same song,
they are asked to identify more than one song and indicate
their choices on a sign-up sheet a few days after the
assignment is distributed. The sign-up sheet is then
checked for duplicates.

In the first part of the presentation, students present
background or contextual information in order to prepare
the audience to listen to the persuasive message of the
song within the historical, political, social, and cultural
contexts for which it was intended. Contextual Information (% >j
should include the time frame during which the song was ^ ^
used, movement(s) with which it was associated, persua-
sive goals of the movement(s), audience(s) for the persua-
sive messages, movement leader(s), opposition to the
movement, current status of the movement(s), and any
other information that may be pertinent to understanding
the persuasive functions of the song.

After presenting the contextual information, students
play a recording of the song (e.g., tape, CD, video) for the
class and provide a transcript of the lyrics (e.g., handouts,
overhead transparency, PowerPoint) including a complete
source citation. In addition, they must present a brief biog-
raphical sketch of the songwriter(s) and his/her relation-
ship, if any, with the social movement. Many university and
public hbrary holdings include recordings of social protest
songs because so many of these songs have become part of
the popular culture. Some recent collections include Tlie
Best of Broadside, 1962-1988 and Songs of Complaint and
Protest. With advance notice of this activity, librarians may
be able to serve as resource persons for locating record-
Ings. In addition, the Internet has several sources of
recordings and/or lyrics, one of which is
http://folkmusic.about.com.

The third part of the presentation is an analysis of the
persuasive functions of the song. This portion of the ^^
assignment includes (1) an identification of the specific | | ^ '
persuasive functions fulfilled by the song (as identified by
Stewart et al. in the reading assignment) and (2) an expla-
nation of how the song fulfilled the functions hi terms of the
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persuasive goals of the social movement. If the song has
been associated with more than one social movement, stu-
dents are instructed to include that information in the con-
text portion of the oral report, but focus on the song's asso-
ciation with only one movement for the analysis section of
the presentation. At the conclusion of each presentation,
class members are given the opportunity to ask questions
or make comments based on their own knowledge or expe-
rience that might add to the class's understanding of the
persuasive functions of the song. At this point, students
receive a grade for the oral presentation based on their
mastery of content material and oral presentation skills
(e.g., clarity organization, delivery, appropriateness for
audience). This assignment is worth 10% of the total
course grade.

Debriefing
In the class period following completion of the oral pre-

sentations, class discussion should focus on accurately
defining and identifying the persuasive functions of music
as weU as the relationships among these functions and the
contexts in which they are used. This debriefing usually
takes one class period. Students are first asked to identify
specific songs (presented in the oral presentations) they
thought were particularly useful case studies in terms of
understanding the persuasive functions and to explain
why they thought the songs were useful. Students are then
asked to compare how various songs fulfill persuasive
functions. For example, identifying and examining songs
that fulfilled different functions, yet were used within sim-
ilar contexts (such as a 1970s civil rights song and a 1970s
women's rights song), further reinforces students' under-
standing of how songs function persuasively. Other useful
categories of comparison are songs that fulfill similar func-
tions, but were used within different contexts and songs
that have been used in more than one context by more than
one movement. This discussion provides the instructor
with an opportunity to review, clarify and hitegrate the
material presented in the student case studies.

Appraisal
The fh-st time this activity was used, the expectation

was that the songs presented would be historical in nature-
labor songs (e.g., "Casey Jones"), civil rights songs (e.g.,
"We Shall Overcome"), and 1970s folk music (e.g., "Where
Have All the Flowers Gone?") because these songs are
identified in the assigned reading. However, it was a pleas-
ant surprise when the majority of students presented con-
temporary music about the environment (e.g., "Mercy,
Mercy Me"), violence against women (e.g., "Silent All these
Years"), abortion (e.g., "Abortion"), and gun control (e.g.;
"Me and A Gun"). These selections indicated that students
had successfully applied information from the readings to
the persuasive messages they were likely to encounter in
their everyday lives.

The diverse array of songs presented was positively
received by the students themselves. Many were surprised
to find that songs they frequently listened to carried a

social or political message that they had overlooked. They
expressed respect for particular songs and artists as well
as an awareness of the persuasive dimension of a type of
communication they had considered "just" entertainment.
Students reported that they were excited about the assign-
ment and several commented that they expanded their
research beyond the one song required by the assignment.
The presentations reinforced student learning by requir-
ing that they synthesize, organize, and teach the informa-
tion to the rest of the class. In addition, throughout the
semester, examples of musical persuasion found their way
into other assignments even though this was not a specific
requirement.

An optional guest speaker segment can be added to this
activity, providing there are resources available. If a facul-
ty member, student, or community songwriter can be iden-
tified, a guest lecture addressing sources of inspiration
and the song writing process can provide students with a
valuable insider's perspective on the topic of music and
persuasion. Resources for identifying local songwriters
include institutions offering musical instruction, local
radio stations, and community groups such as folk music
enthusiasts.

This activity has been successful in increasing students'
awareness of how they can be influenced by persuasive
messages. Ideally this awareness will make them critical-
ly examhie future persuasive messages. Indications of the
success of this assignment were students' high perform-
ances on the oral reports and enthusiastic class discus-
sions as well as their eager engagement of the critical
process and the quality of analyses of persuasive mes-
sages throughout the rest of the semester.
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Corporate Competition in
the Classroom

Objective: To introduce intergroup competition into
presentational speaking.

Course: Business and Professional Speaking, Small
Group

Group assignments often bring out the best and/or
worst in students. Some students rise to the occasion by






